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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged learners.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.   

School overview 

Detail Data 

School name Kingsbury Green Academy 

Number of pupils in school  883 

Proportion (%) of pupil premium eligible pupils 26% 

Academic year/years that our current pupil premium 
strategy plan covers 

2020-2023 

Date this statement was published Nov 2021 

Date on which it will be reviewed Sept 2022 

Statement authorised by J Tudor 

Pupil premium lead M Goldsmith  

Governor / Trustee lead C Cameron 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £169035 

Recovery premium funding allocation this academic year £25665 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0  

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year  

(PP+ funding and service funding is not included) 

£194700 
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Part A: Pupil premium strategy plan 

Statement of intent 

 
Kingsbury Green Academy will close the gap between the progress and attainment of  
disadvantaged learners and the national average of non-disadvantaged through addressing the 
identified challenges to achievement (skills for academic success (prior learning experiences 
including low literacy), aspirations, pastoral (safeguarding/behavioural), attendance and paren-
tal engagement).  
 
We aim to address these challenges by: 
 

1. Ensuring a personalised approach to teaching, learning and intervention across all year 
groups, subjects and transition points. 
 

2. Providing access to life experiences regarding personal development with the intention 
of building aspiration, ambition and motivation including offering social and mental sup-
port to enhance long term engagement in learning. 
 

3. Continually evaluating the impact of aims 1 and 2 through the tracking of attendance, 
attainment and attitude to learning data to ensure better than expected progress and 
achievement for disadvantaged learners. 

 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged learners. 

 

Challenge 
number 

Detail of challenge  

1 Attendance 

Nationally (FFT) in Term 1 2021-22 the attendance for disadvantaged pupils 
was 86.5% compared to 91.2% for non-disadvantaged pupils. This gap is 
reflected at KGA.  

2 Reading below their chronological age 

Our NGRT results show that there are fewer disadvantaged learners meeting 
their chronological reading age. In Year 7 60% of disadvantaged learners had a 
reading age over 10 years compared to 76% of non-disadvantaged learners. In 
Year 8 the gap is wider with only 43% of disadvantaged learners having a 
reading age over 11 years, compared to 74% of non-disadvantaged. In Year 9 
70% of disadvantaged learners had a reading age over 12 years compared to 
77% of non-disadvantaged learners.  
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3 Engagement in school and showing an understanding of how to be a 
successful learner 

Our disadvantaged learners have historically shown a lower attitude to learning 
score in reports compared to non-disadvantaged learners. Historically, there is 
also a gap in engagement in enrichment opportunities.   

4 Supressed aspirations 

Many disadvantaged learners have high aspirations but require support in 
realising these aspirations. However, as our careers surveys show, some of 
our disadvantaged learners display supressed aspirations and require 
additional support to help them aim high.  

5 Safeguarding and behavioural needs 

Nationally, learners entitled to free school meals are four times more likely to 
be permanently excluded. As a school who cannot permanently exclude our 
own provision must support all learners, including those who may have been 
permanently excluded elsewhere.  

6 Parental engagement 

Our data for attendance at events shows there is a gap in attendance between 
disadvantaged and non-disadvantaged learner’s parents.  

7 Financial limitations in accessing resources to support learning 

Learners on free school meals are currently living in households where 
finances are likely to be limited which may prevent educational resources and 
visits to be purchased. A small amount funding to ensure all learners can 
access the essential resources and opportunities to be successful at school.   

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Disadvantaged learners achieve 
good outcomes. 

1. Progress 8 exceeds the national average for 
disadvantaged learners 

2. The percentage of learners achieving 4+ in English 
and mathematics exceeds 60% 

3. The percentage of learners achieving 5+ in English 
and mathematics exceeds 50%. 

Disadvantaged learners attend 
school regularly and are not 
persistently absent. 

1. Attendance of disadvantaged learners is above 92% 

2. Fewer than 15% of pupil premium learners are 
persistently absent 

3. Parents engage with the school to support their 
child’s attendance 

Disadvantaged learners are able 
to access the curriculum and are 
supported to reach at least their 
chronological reading age. 

1. All pupil premium learners with a reading age below 
their chronological age have access to interventions 

2. Reading is successfully taught across the curriculum 
(as shown in reading audits) to allow all learners to 
access the curriculum 
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Disadvantaged learners take an 
active part in school life and show 
a good attitude to learning. 

1. Disadvantaged learners are at least proportionally 
represented in school leadership positions 

2. Attendance at KGA+ shows no gap between the 
engagement of disadvantaged and non-
disadvantaged learners 

3. Attitude to learning data shows no gap between 
disadvantaged and non-disadvantaged learners 

Disadvantaged learners aspire to 
excellence within and beyond 
school. 

1. Disadvantaged learners who display a lack of 
aspirations will have access to a dedicated mentor 
(Y7/8 Youth Adventure Trust, Y9 West of England 
Mentoring, Y10 Bridge Builders, Y11 Dreams 2 
Reality) and receive priority careers meetings in KS4 

2. Destination data shows no gap between 
disadvantaged and non-disadvantaged learners. 

Disadvantaged learners are 
appropriately supported to 
engage appropriately in lessons.  

1. Behavioural referrals and exclusions show no gap 
between disadvantaged and non-disadvantaged 
learners 

2. Disadvantaged learners engage with external 
agencies where necessary to support their behaviour 
and wider needs as a result of safeguarding (e.g. 
Jamie’s Farm) 

 

  



 

5 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching 

Budgeted cost: £56,995 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Member of SLT assigned to planning, 
implementing and evaluation PP 
strategy and training staff. 
Responsible for networking and 
sharing best practice between Trust, 
LA and more widely. (15% of salary, 
£12000) 

OFSTED 2013: The Pupil Premium; 
how schools are spending the funding. 

Routinely giving disadvantaged learners 
more attention and focus with strong 
leadership raises achievement. 

All 

Pupil premium champion focussing on 
improving the teaching of reading 
comprehension across the curriculum, 
targeted intervention and increasing 
the use of whole school narratives 
especially in the English curriculum 
and in tutor time. (£13000) 

EEF toolkit – reading comprehension, im-
pact +6 months  
 Westbrook, J, Sutherland, J, Oakhill, J 
and Sullivan, S. 2019. 'Just reading': in-
creasing pace and volume of reading 
whole narratives on the comprehension 
of poorer adolescent readers in English 
classrooms. Literacy, 53 (2). pp. 60-68 
 

2, 3 

Additional maths teacher to provide 
targeted teaching and nurture group 
work (50% of salary, £12889) 

EEF toolkit – small group tuition, impact 
+4 months  
 

2, 3 

HLTAs to work in English to support 
reading and facilitate interventions 
(50% of salary, £8731) 

EEF toolkit – teaching assistant interven-
tions, impact +4 months  
 

2, 3 

Recruitment of maths teacher through 
Researchers in Schools to strengthen 
the specialism with the mathematics 
department (£3000 recruitment fee) 

Sutton Trust 2011 – Effective teaching 
with specialist teachers has the largest 
impact on disadvantaged learners. 

2, 3 

Three TLR 3 positions to research and 
share best practice in metacognition, 
personalisation and learner talk. 

(75% of TLRs, £3375) 

WCPP, 2018 ‘Promoting Teacher En-
gagement with Research Evidence’: link 
between quality of teaching and a practi-
tioners ability to engage with research  
EEF Toolkit – Metacognition, impact + 7 
months 
 

3 

Supply of teaching resources for 
disadvantaged learners (e.g. art 
resources, ingredients, revision guides) 
(£2000) 

Rowland, J, 2021. ‘Addressing Educa-
tional Disadvantage: The Essex Way’ 
Seek to provide equity through the pupil 
premium funding to allow access to op-
portunities.  

7 

https://www.gov.uk/government/publications/the-pupil-premium-how-schools-are-spending-the-funding-successfully
https://www.gov.uk/government/publications/the-pupil-premium-how-schools-are-spending-the-funding-successfully
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
http://sro.sussex.ac.uk/id/eprint/70702/1/__smbhome.uscs.susx.ac.uk_dm50_Desktop_Westbrook%20et%20al.pdf
http://sro.sussex.ac.uk/id/eprint/70702/1/__smbhome.uscs.susx.ac.uk_dm50_Desktop_Westbrook%20et%20al.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://www.suttontrust.com/wp-content/uploads/2019/12/2teachers-impact-report-final-1.pdf
https://www.wcpp.org.uk/wp-content/uploads/2018/11/WCPP-Promoting-Teacher-Engagement-with-Research-Evidence-October-2018.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
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Access to educational visits and 
curriculum activities e.g. music lessons 
(£2000) (Supplemented by additional 
PP+ funding) 

Rowland, J, 2021. ‘Addressing Educa-
tional Disadvantage: The Essex Way’ 
Seek to provide equity through the pupil 
premium funding to allow access to op-
portunities. 

7 

Extending the school day for Year 11 
learners 

EEF toolkit – Extending the school day, 
impact +3 months 

3 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £50006 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Literacy intervention programmes 
(Lexia, Nessy and SRA) 

(£1150) 

EEF 2017 Good literacy skills are essential 
on closing the attainment gap 

EEF toolkit – phonics programmes, impact 
+5 months 

2 

Contribution to careers leader salary 
to increase hours to prioritise 
disadvantaged learners (£2000) 

Blanford, S. 2018, ‘Born to fail?; social 
mobility, a working class view’ 
Disadvantaged learners require additional 
early careers support to raise aspirations 
and help network  

4 

Dreams 2 Reality motivational 
programme of mentoring for 
targeted Year 11 learners (£4176) 

EEF toolkit – mentoring, impact + 2months 1, 3, 4 

Scholars programme through the 
Brilliant Club run for Year 9 learners 
(£4454) 

Brilliant club impact report 2019-20 shows 
an increase in written communication and 
critical thinking by taking part in the 
programme. Learners who take part in the 
programme are over 30% more likely to 
apply to a selective university than those 
who do not. 

3 

Two learning advisors to run small 
group and 1-1 interventions (40% 
salary contribution £20462) 

EEF toolkit – social emotional learning, 
impact +4 months 

3, 5 

Top up of school led tutoring (HLTA 
additional hours, holiday tuition and 
additional small group 1-3/1-1 
tuition) (£7606) 

EEF toolkit - small group tuition, impact + 
4months 

EEF toolkit– one to one tuition, impact + 
5months 

EEF toolkit – summer school, impact 
+3months 

3, 4, 7 

Top up of NTP online tuition (£4158) EEF toolkit - small group tuition, impact + 
4months 

7 

Mentoring of Year 10 learners 
through Bridge Builders (2 hours of 
1-1 mentoring per term) (£6000) 

EEF toolkit – mentoring, impact + 2months 

Historic positive pupil voice and impact 
reports. 

3, 4, 5  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/news/good-literacy-crucial-for-science-achievement-for-disadvantaged-pupils
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://thebrilliantclub.org/wp-content/uploads/2021/05/Annual-Impact-Report-2019-20.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £93567 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Pastoral staff working in ‘The Hub’ 
prioritising correcting poor behaviour 
and engaging learners in their 
learning (35% of staff costs £38301) 

EEF toolkit – Behavioural interventions, 
impact + 4months 

5, 6 

Contribution to Director of Alternative 
and Flexible curriculum to work with 
disadvantaged learners safeguarding 
needs and provide an adapted 
curriculum where necessary (30% of 
salary £20213) 

EEF toolkit – Individualised instruction, 
impact + 4 months 

1, 5 

Learning advisor responsible for 
parental engagement with hard to 
reach families a (40% of salary 
£11942) 

EEF toolkit – Parental engagement, 
impact + 4 months 

6 

Uniform fund  

(£600) 

Rowland, J, 2021. ‘Addressing 
Educational Disadvantage: The Essex 
Way’ Seek to provide equity through the 
pupil premium funding. 

7 

Attendance officer and whole school 
pastoral lead for attendance 
prioritising engaging with 
disadvantaged learners and their 
families to attend school (40% of 
attendance officer salary £8168 and 
pastoral lead for attendance £10085) 

Taylor, C. 2012. Attendance importance 
on progress. Learners in school will 
make increased progress.  

1 

KGA+ enrichment fund to support 
after school clubs including the setup 
of ‘Success Lounge’ focussing on a 
successful transition to secondary 
schools (£500) 

Nuffield Foundation 2016 ‘Extracurricular 
clubs boost performance of 
disadvantaged students’ 

3, 7 

Jamie’s Farm visit for 8 learners with 
the greatest challenges 
(safeguarding, mental health, 
behaviour) (Grant funded) 

Jamie’s farm impact report, 2021. After 6 
months 60% of learners at risk of 
exclusion before are no longer at risk, 
78% had improved wellbeing 

1,3,4,5 

Class charts and provision map (50% 
contribution, £3758) 

Class charts impact report (According to 
DFE data, Schools that have introduced 
Class Charts have on average 
saved 500 learning days and have 
improved behaviour analysis and 
parental communication)   

1, 5, 6 

Total budgeted cost: £200568 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/180772/DFE-00036-2012_improving_attendance_at_school.pdf
https://www.nuffieldfoundation.org/project/out-of-school-activities-and-the-education-gap
https://jamiesfarm.org.uk/about-us/our-impact/
https://pages.classcharts.com/why-us/
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to the impact of COVID-19, attainment outcomes, attendance and behaviour data for the 

year are not comparable to previous years. KGA reflects the national picture showing that 

disadvantaged learners were negatively impacted in lockdowns, with reduced attendance 

compared to non-disadvantaged learners and increased reported behaviour concerns. 

Behaviour data from Term1/2 in 2020-21 showed that Year 7 disadvantaged learners struggled 

specifically with the transition to secondary and increased support was required. This was 

aided by the additional pastoral support assistant (PSA) funded from catch up funding. This will 

be continued into 2021-22. Some of the behaviour is identified to be caused by difficulties in 

accessing the learning. 25% of Year 7 2020-21 had a reading age below 9 years with the 

disadvantaged average reading age being 9 years 5 months compared to non-disadvantaged 

at 12 years. The pupil premium champion will be solely focussed on reading across the 

curriculum through the lens of disadvantaged learners in 2021-22. 

To address the greater impact of lockdown on disadvantaged learners, as soon as we were 

able to get learners into school we ran additional sessions covering essential remote learning 

work before the whole school returned, and also changed an INSET day into an academic 

mentoring day. On this day, all learners had 1-1 tutor meetings with parents, with targeted 

disadvantaged learners coming into school to work with core teachers on further remote 

learning work. The impact of this is reflected in our internal progress data which remained 

comparable to previous years. We also ran a programme of holiday sessions in October and 

Easter for exam groups with over 1500 hours attended.  

Attendance is an ongoing focus for all learners, but specifically disadvantaged learners. The 

KS3 attendance lead worked with targeted disadvantaged learners. The impact in 2020-21 saw 

Year 8 disadvantaged attendance increase by an average of 3.8% between Term 1 and 2 and 

Year 9 increasing by 1.2%. Comparison beyond this point was not possible due to lockdowns. 

In 2020 we extended the school day for all Year 11 learners. Due to the implementation of 

staggered finishes we ceased the opportunity to address the gap between disadvantaged and 

non-disadvantaged learners attending after school revision (17% Vs 30% in 2019) and help 

address the lost learning due to lockdowns for all learners.  

Throughout the lockdown we ran live lessons on Teams and learners without access to devices 

were supplied with them, resulting in no learners being unable to access lessons from home. 

Learners in school followed the live lessons with TAs and subject teacher support. Vulnerable 

and key worker (VKW) learners in school with reading ages lower than their chronological age 

continued literacy intervention (SRA/Nessy/Lexia). Data for the VKW learners in school showed 

reading improvements of over 1 year in 7 school weeks with several learners. The PP 

champion also worked with VKW learners in Year 7 offering additional face to face lessons.  
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All non-A+F disadvantaged learners have received support from the PP champion or academic 

mentor. All PP pupils had meetings after lockdowns to check the need for additional support. 

Learners who struggled to return to school and showed poor attitude to learning had meetings 

to review their reports with the academic mentor. 90% of surveyed learners said they found 

reviewing their reports and setting targets with the champion useful. The PP champion focused 

their attention on Year 7 disadvantaged learners with low literacy and 100% of Year 7 

disadvantaged learners working with the champion in English reduced behavioural referrals 

and increased engagement.  

Reading has been placed at the centre of the tutor programme, KS3 book giveaways in the 

library and end of the day reading in Year 7/8 increased the time learners read. Learning walks 

showed these routines are embedded over 95% of the time. Reading was a priority as the Year 

7 reading data showed only 42% of disadvantaged learners had a reading age of 10+ years 

compared to 77% for non-disadvantaged. The NGRT re-tests in the summer term showed 10.3 

months progress for the learners receiving the bespoke intervention over 5 months in school. 

The catch-up programme focussed on disadvantaged learners and 1-1 tuition was offered to all 

FSM Y7-10 learners with 25 learners completing private tuition with local tuition company 

Launch 2 Learning. All Year 11 learners have been offered tuition with 60% of disadvantaged 

learners engaging, despite much being remote. Learners improved their scores in targeted 

exam questions by between 15% and 65% with those not completing tuition improving by 12%. 

All Year 10 disadvantaged learners completed tutor time core subject interventions when 

school was open. 

All disadvantaged learners have continued to receive mentoring after report windows and this 

has included Y8/9 this year due to additional capacity. Year 9 learners missed out on EBACC 

mentoring due to lockdown which has seen a reduction in disadvantaged EBACC numbers to 

39% from 47%. However, the gap between disadvantaged and non-disadvantaged has 

narrowed to 8% from 13%.  

Disadvantaged learners were supported with resources, uniform, music lessons and in career 

development opportunities e.g. theatre school. KGA Careers ran sessions in apprenticeships, 

Oxbridge and Sixth Form which saw an increase of 43% in disadvantaged learners in Year 12 

in 2021 compared to 2020. Although enrichment opportunities were limited in 2020-21, we 

recruited 46% of disadvantaged learners in Year 9 to complete their bronze Duke of Edinburgh 

award.  The KGA Scholars programme also ran in a virtual capacity with 25% of those actively 

engaging being disadvantaged. External programmes such as the Youth Adventure Trust were 

put on hold, but Year 7 learners have been identified to start the scheme and 4 disadvantaged 

learners will have fully funded opportunities to attended adventure holidays during each holiday 

and will receive ongoing mentoring. The Hermann Miller business mentoring programme 

offered to Year 9 learners ran virtually and still had a very positive impact with 100% of learners 

saying they felt more confident about themselves and 94% saying they felt better about school 

after taking part. 

The house system is ready to launch in September 2021 with 27 disadvantaged learners in 

leadership positions out of 36 appointed. Disadvantaged learners were actively encouraged 

through personalised invitations. 
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Externally provided programmes 

Programme Provider 

Business mentoring for Year 9 learners West of England Mentoring (additional 
funding received to run the programme) 

Holiday camps and ongoing mentoring for KS3 
learners 

Youth Adventure Trust (additional 
funding received to run the programme) 

Year 12/13 mentoring and career networking Talent Tap 

Service pupil premium funding 

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

Following guidance on the best spend of 
service premium funding the money was 
spent on pastoral support assistants based 
in ‘the Hub’ to engage with learners and 
families especially around deployment. The 
learning advisor also supported learners in 
managing anxiety and stress when moving 
schools. 

 

There were limited opportunities to run 
support networks due to the lack of mixing 
between year groups. However, the aim is 
to restart this support in September 2021. 

What was the impact of that spending on 
service pupil premium eligible pupils? 

Service learners were supported through 
parental deployments and make greater 
progress that non-service children at KGA.  
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Further information 

The progress and attainment of disadvantaged learners is everyone’s responsibility and at 
Kingsbury Green Academy all staff believe it is their responsibility to support all learners but 

especial disadvantaged learners to achieve excellence. This is seen through our whole school 

First PP strategy that ensures all teachers focus on delivering quality first teaching through 

prioritising disadvantaged learners when preparing lessons, engaging learners and assessing 

learning.  This includes carefully considered seating plans, targeted questioning and effective 

feedback. We have also always prioritised summer school to aid the transition to secondary 

school, specifically for our disadvantaged learners.  

It is also shown through our curriculum which is continually reviewed to ensure that is a broad 

offer that addresses the academic development of our learners alongside their personal,       

cultural and social development. Quality Assurance shows that the implementation of the     

curriculum intent is good and is supported by 2 years of improving GCSE outcomes (prior to 

CAGs and TAGs) and 2 external Challenge Partners Quality Assurance reviews.  Our recovery 

curriculum, which is designed to help learners recover lost learning time is based on three core 

strategies.  Firstly, all subject areas have carefully re-sequenced their curriculum planning to 

address any lost learning.  Secondly, all subject areas use knowledge organisers to prioritise 

the most important components of the curriculum.  Thirdly, the use of retrieval strategies to 

support memory recall are used to aid recall of powerful knowledge.  

The delivery of quality first teaching at KGA is implemented through the ‘KGA learning cycle’ 
(launched in 2018-19) which embeds metacognition along with behaviour expectations in each 

part of the learning journey. This consistency is shown through our quality assurance to 

support disadvantaged learners and it has been so successful that it has been implemented in 

other schools within the RWBA trust. Progress of disadvantaged learners is monitored through 

bi-annual data snap shots in a concise way to raise concerns at subject, focus group and 

learner level. Actions are agreed at raising standards meetings and monitored through the 

quality assurance cycle.  

In all of our whole school decisions the progress and opportunities for disadvantaged learners 

are considered first, for example in the extension of the school day for Year 11s and the 

implementation of KGA+ (enrichment programme) which is built into teacher directed time. 

Research shows that these opportunities have the biggest impact on disadvantaged cohorts, 

which, as our school priorities for 2021-22 show are always our first thought. 

Key school priorities for 2021-22: 

1. Strong progress for all learners, particularly SEND and disadvantaged learners as 

measured against national progress benchmarks 

2. Consistent high-quality teaching; which challenges all learners, particularly SEND and 

disadvantaged learners, to think about their own learning 

3. Session attendance and PA rates to be in line with the national average, particularly for 

SEND and disadvantaged learners 

4. All learners, particularly SEND and disadvantaged learners, to have positive attitudes to 

learning, taking pride in their achievements. 

 

 


